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INTRODUCTION

RERXAMTHING 2in SEILLS

The career guidance nceds of ethnic minority populations
parallel the career guidance needs of all students, regard-
less of ethnic origin. The major differéncc in carcer dc-
velopment needs between studants {ron minority populations
and those [rom rhé majority population is only a matter
dfhdegrce. All students need assistance in identifying,
exploring and attaining educational and carecr goals;
however, minority studsnts have greater obstacles to overcome
in reaching these goals. Hence, they need additional
assistance. ‘

A special set of career suidance techniques, which are
for ethnic minority students onlj, does not exist.

Available techniques and/er materials, however, may need

to be redusigned and adapted to help minority youth overcome
the implicil negative messages of society and overcome the
internalized negative seli-concept that may result from
these messages. To do this, we must first gxamine our
skills in communication aud then assess guidance strategies

so that they are more responsive to the needs of othnic

minoritics. Through this HModule it is hoped that you will

bocoms more aware of problems in communication with and
carecr guidance strategies for ethnic minorily npersons,
and will enhanee vour skillsa in resclving, or at least

reducing, these problems .

—

Addid tional
Guidaices
Needed by .,
Minority

tudents



ACTIVITY -~ DERSONAL ATTITUDE TVVENTORY

People differ widely in their views about ﬁany issues and problems. The

purpose of this inventory, then, is to give you an opportunity to

express your opinion.

Indicate your opinion by circliung one of the four choices: '

—-- Strongly,Disagree

SD

D -- Disagrea.
A - Agree

SA

-— Strongly Agrce

SD D A SA

SD D A

SD D A
SD D A
SD D A
SD-D A
Sb D A
SD D A

SA

SA

SA

SA

SA

St

1. Minority groups will probably need to engagé in con-

2.

3.

4.

5.

6.

frontation tactics from time to time in order to make
reallprégress with the school systam's majority power
structure.

Ethnic studies should be offered as a specific course
in the schools, and it should be required of all
students.

Most student activities-in your school system's high
s;hool(s) are controlled by majority students.

Etimic contributions should be integrated into all
courses in American history offered in all cities'
school systems.

By and large, high schools are just not interested in

helping students who are not planning on going on to

—

college.

In spite of everything, ethnic minorities have.a unique
problem in gaining a sense of personal self-esteem and
a sense of control over<EH;EF‘HCStinias.

The way justice is administered. in schools, it
frequencly discrimiuace§ against members of minority
groups.

Oftentimes schools punish nonconformity even when the

nonconformity does not interfere with the learning

process.
9
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HODULE GOALS AND OBJECTIVE

Module Goalsg

This Module is designed for use by guildance personnel in grades K-12

and at the postsecondary level. Thesge include teachers, administrators,

Counselors, Paraprofessionals, Pupil personnel workers and any others
Providing sérvices to ethnic minority persons. This Module will help
each participant to differentiate between effective and ineffective

verbal and nonverbal communication between ethnjc groups, apply self

concept enhancing Practices for ethnic minorities to carcor guidance

activiries, and develop strategies for assisting ethnic minority persons

to cope with special problems experienced in implementing career plans.

Module Objectivesgs

When you Have successfully completed this Module, you will be able
to:

1. Differentiate between effective and ineffective verbal statements
between ethnic groups.

2. Identify common sources of miscommunication in nonverbal behaviors
between ethnic groups.

3. Apply self toncept enbancing practiceg for ethnic winorities ko

career guidance activities.

4. Develop a plan to assist a group of ethnic minority students to cope

vith major problems experienced (e.g., lack of adequate knowledge,

discrimination) in career Planning and implementation.

*'he criteria for achiievement of these objectives are found in the

Coordinator's Guide for this Module.

e

Note: It is recommended that participantsg g£u through the rlodule
entitled, ”Eiiminating Stereotypes of Ethnic Minorities
- Through Carcer Guidance,'" before experiencing this Module.

————



SD D A SA 9. A lot of the schools' problems result from the fact
that the administration overreacts to militancy and
disorder. '

SD D A SA 10. Ethnic minority students need to cope with more than

one distinct cultural system,

11
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Approximatc

Time

1/2 hour

4 1/2 hours

1/2 hour

1/2 hour
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MODULE OUILLINE

Activily

Introduction

Rationale for communication skills
and career guidance strategles for
ethnic wminorities. Activity to

help participants esamine personal
attitudes of the responsiveness of
schools in meeting career guidance

needs of ethnic minorities.

Text

Reading sections and activlities on

"Verbal Communication,” "Nonverbal
Communication,'" '"Self Concept' and

"Managing Your Carecr."

Application

Applying knowledge and skills in

carcer guidance strategies for ethnic

minorities.

Moduds vivap Up

Refworonces

12
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GLOSSARY

Career - The pattern of activities and experiences that make up a life-
time of work, learning and leisure. The term is broadly defined to in-
.clude occupational and educational choices and patterms 'as well as other
aspects of a person's 1i fe—-her/his personal and social behavior, learn-—
ing to utilize skills, social responsibility or citizenship, and use of
leisure time. '

Career Development - The life-long process a person undergoes as s/he
gains skills in setting goals and in developing, implementing, evaluating
‘and revising plans to define a career and deal with life problems and
opportunities.

Career Guidance - All the various types of assistance provided to help
individuals in their career development. It includes*instruction,
counseling, placement, follow-through, evaluation, and support procedures
“based on youth career planning and development needs.

Ethnic Group - A group of -people of the same race or nationality who
identify with a common and distinctive culture and/or language.

Latino - A generic term applied to all peoples in the United States with
Spanish culture and/or language. There are many distinct Latino groups,
e.g., Chicano, Mexican, Puerto Rican, etc.

Stereotype - A belief about all members of a human group in which little
concern is shown for individual differences and/or facts, even when they
are available.

Prejudice - A predisposition to act toward individuals and groups with a
rigid, emotional attitude based on inadequate data without regard for

individual differences.

Discrimination - The differential treatmeat of individuals, an overt or
covert expression of prejudice.

13
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VERBAL COMMUNICATION - -

Effective communication»is.t. most important prerequi-
site to any effective helping relationship. When one
considers the potential for misinterpretation in human
communication, it is a wonder we can understand one another
at all. This problem can be understood by examining the

following communication model.

Y
P
L

1. Message I. Sight-Sound -- The nessage is the words
that are actually transmitted. These words are
influenced by what the sender is thinking and by the
explicitness with which s/he is able to state these
thoughts. The message is also modified by what the
sender is feeling, which is communicated nonverbally
in the form of posture, facial expression, voice tone,
etc. When the words and feelings are not congruent,
the task of the receiver—-ito wnders tand the message of

the sender--is doubly difficult.

d.  Reception-Percepiion -- The message is received and

given meaning. We filter the message in accordance with|

our praconceived expectations based on past learnings
which are unique to each individual. If we ~xpect to
hear criticism, that is what our filter systew will
allow us to perceive. 1f we have often been dis-
criminated against and have come to expect this behavior
from others, we are quick to detect the slightest
suggestion of prejudice. Similarly, we do not per—
ceive vhat we ecxpect to be absent. For example, if I
do not cxpect prejudice T rnay fail to perceive
behavior as prejudicial. In cither case, somz of the
message s Lost or distorted in percseption.  How many
filters we have, what kind, and how they are arranged

will vary from individual to individual and from

S

-7 -
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situation to situation. Our perception filters are
depcndent upon all of our previous experiences--both
positive and negative, our degree of fatigue or alert-
ness, our current emotional state, and various kinds
of immediate environmental influences.

3. Searcn for Response -- Once the message is perceived, a
verbal response may be indicated. When it is so
indicated, we may choose to respond by {a) seeking
clarification of the message, (b) seeking further
information, (c) covering up our lack of under-
standing, or (d) rejecting the message or)ﬁhe'person.
At this preverbal stage we search for thé words or
gestures within our own experience and verbal facility
which will enable us to respond with a new message.

4. Message II -~ We send a new message in response to
Message I, thus perpetuating the communication cycle.

Barriers to Verbal Communication

™

All individuals have had different experiences in
living; consequently, different perceptions, meanings,
actions and reactions{ére learned. These may result in
misperceptions so severe that communication breaks down and
career guidance or counseling cannot take place. It is
therefore important to examine words and their effect on
communication between individuals with broadly different
backgrounds. Four common barriers to communication and
mutual understaading between ethnic groups are presented

here. They are the language implications of the following:

a. The verb "to be' -

b. Use of names
. Stereotypic thinkine/speakin
P &

c
d. Exclusive language

Preverbqgl
Stage
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The Verb 'to be'

Americans have been reared in a culture that always

says what we arg, not

is often accomplished

what we can do or what we feel. This

by our frequent use of thea vearb

'to be' in its various forms, i.e., a7 are and is.

These verbs act as a catalyst in labeling people or in

compartmentalizing them. I ama counselor. They are

teachers. She ig Black. Knowing that one is a counselor,

a teacher or Black tells ydu little about that person

as an individual. To

know that someone gets a great deal

of satisfaction when his/her students master some subject

‘matter, or raceive scholarships, tells you much nore about

the individual than her/his occupation or ethnic group

membership. Or, as another example, to say, "Mark quickly

grasps difficult concepts,' is more meaningful ané less

subject to misinterpr

since we all have dif

wrst on than to say, "Mark is smart,'

fercat perceptions of what smart

means. Thus, the forms of the verb 'to be' lead to

labels that compartmentalize and stereotype people. These

labels often have lit
sonal qualities.
Some noawestern

word for the verb 'to

tle relationship to individual per-—

langiuages do not have an equivalent

be'; people are jdentified By their

actions, not what they are. While we cannot chenge the

gramratical structure
aizave of the limiting

consciously leam to

terms.

of our languags, we can become
effacts of ocur words and can

descrive peoplc in more behavioral

et Rt Ll b e g

PR

e gy

s S AT

row worme s e ey sz + T




O

ERIC

PAruntext provided by eric

first, their first names second, and their middle names

Use of Names

Names are our single most important source of‘idcntity.
To mispronounce, forget, distort, Anglicize, or avoid
using a person's name is to detract frop his/her individua]
humanity, Moreover, the bractice of using first names,
last names and nicknameg is highly structured in most

world cultures. Anyone who has struggled through a Russian

Similarly, ip America, people use names in a very structured
way. Think of yourself. Who may use vour nickname,

Smitty? Your first name, .John? Your formal name, Mr.
Smith? Which of your names you expect others tg use depends
upon when or with whop you are talking.

Every culture and ethpic sub-culture has its own rules

for tlie use of names. For eéxample, many Latino people
have two last names; the first name is the father's last

name and the second is the mother's jagt name. The American i

that student of an important part of her/his personal

identity. Again, Vietnamesge People place their last names

last. Thus, it is important that guidance personnpel
working with minority students be sensitive to name

Structure, since students, like most of us, may be put off

by people who Use their names in a manner different from

what they expect,

\

1. Pronownce a Person's namw correctly.

2« If you don't lpe 209 bo prosoynce
Someone 's name--asi: how.

3. Fhen wnsure of hey to address person,
use hiaz/her fermai nam2, or sk how
s/he wishes to pe aadressed,

17
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4. If the other person seem: wisure of how
to address you, then tell that person
how you wisk to be addressed. :

5. Address a person by his/her name
rather than by occupation or status,
e.g., boy, girl, teacher, principal,
doctor, etc.

Stereotypic Thinking-Speaking

One of the major barriers to effective communication is
the description of an individual on the basis of stereotypic
thinking. A speaker who is given to stereotypic thinking is
immediately identified in several ways. For example, the
stereotyping person is likely to use such words as you
people, as if it were #hem and ug, two distinct and urequal
groups. The stereotyping person is also likély to tell
stories and jokes about ethnic groupé. There is also the
surely-you-mus t~know person. The assumption here is that
because you are Black, Native American or Latino, you will
know every other Black, Native American or Latino person in
this institution as well as in neighboring institutions.
That is stereotypic speaking based upon stereotypic
thiukingr

Stereotypic verbal behavior is =z problem because a
sensitive minority person knows immediately that s/he
will have diffiéulty commuiticating with an individual who
thinks of people in such terms, even when that individual
is trying to be fair and helpful. The ethuic minority
person will proebably naver approach that individuzl to
seex answers to questions, to sezk -help in career and
educational guldance and pianning, and certainly never to

seck help with personal problem solving.

Exclusive Language

Exclusive language is ethnic language that is designed

to fulfill two funcrions: (a) to exclude outsiders from

18

Inequality
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understanding much of what is said as a form of protection

in an alien world, and (b) to provide a source of ethnic

identity derived from the pleasure of Possessing something Esoteri?
unique. Black American, Yiddish, Quebecois and teen jargon Communicat
are all examples of exclusive language. Such language is
‘often intended to exclude people at the same time that

- ethnic and individual pride is enhanced. Majority culture
persons need to respect the exclusive language of minority

persons.

LX)

'Learn to wnderstand the meariing of such
* language as well as you can. When you
hear certain words you don't widers tand,
ask the speaker what they mean.

2. If the individual does not wish to tell
you the meaning, respect that wish.
Respect fosters respect.

3. Even if you do become proficient in
widers tanding the exclusive language,
that does not mean you should use it.
To do so may be interpreted as an
attempt to take it avay.

4. You may usc tne language only when the
individual is stwumbling for words while
trying to communicate, but does not
know whether you will unders tand cnd
cannot think of any better word to use.

i9

-12-
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ACTTVITY —— THEM AND Us

This activity will provide the opportunity for you to experience
the feelings of Superiority and of inferiority through the use of
verbal communication in a role Playing situation. You will te asked to
work in groupé and to us

€ Your creative imagination.
will g

Your Ccordinator

ive you the instructions Ffor this activity.

20
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ACTIVITY -~ EERECTIVE}SY%ZZWEWTS

Instructions:

On this page and the next are statements made by a white person to-

an ethnic minority person.

existed between the two persons.

1.

2.

Assume that no previous relationship has

Determine if the statement is an effective or an inejfbctive

Statement. So indicate with an "E"

If it is an ineffective statement,

problem.

- a8 Use of the verb 'to bet..

b. Inappropriate use of a name

¢. Stereotypic speech

d.  Use of exclusive language

Write the appropriate letter (a, b
Without substantially changing the content,

Statements so that they become effective sta

Sam Smith is a bright
young man although he
is also lazy.

01d George just can't

‘seem to get around to

closing out this ac-
count. Right, George?

Jose Martin—Arroyo or

. Arroyo-Martin or what-

ever. . . did you con—
plete the assignment?

Jose, do you pronounce
your name with a "j"
sound or an "h'" sound?

I or Problem
E Source

or an "I" in the first column.

determine the source of the

» € or d) in the second column.
rewrite the Zneffective

tements.

Rewrite Statement

21
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10.

11.

12.

13.

14.

15.

I or

E

Problem
Source

Rewrite Statement

Don't jive me now!

You Blacks all have a
great sense of rhythm.

It's difficult to know
what you people want!
Please tell me.

They are the hardest
working students in
this school.

I'm not sure I know what
an oreo is. Would you
help me t. understand
that word?

You people ought to
have 'a good chance at
‘these jobs.

Susan is just plain smarti

Hey, teacher, how do
you work this problem?

Hey, man--she bhe t
for that joh! Right?

I hope our career day
goes as planned.

Man, you are really.
with it 'cause you
tell it like i: is!
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NONVERBAL COMMUNICATION

Nonverbal communication is an important part of the
total picture of communication. We are always communicating
nonverbally through our use of posture, voice inflection,
facial expression, gestures, touch, and spatial distance,
as 'well as the degree to which we listen and attend to
others. While nonverbal behavior is generally more honest,
it is highly susceptible to misinterprotation. Not only can
it be misinterpreted between two members of any family
unit, it is even more subject to misinterpretation between
members of differen: thnic groups. Honverbal behavior
does not always ﬁean the same thing to different ethnic
groups or even to any ‘two people..

Not only are we constantly communicating ncnverbally, .
we are also constantly attempting to interpret other people's
ncnverbal behavior. A common example can illustrate this.
You have just purchased a gift for a very special friend
and have given much tim: and thought to its sclection. When

you present the gifi to your friend, you look for nonverbal

responses.  You kiaos that your friend will verbally state

how pleased s/he is with the gift, but you find yourself

also looking for facial cupressions of pleasure, for certain

gestures, for genilencss of touch, and for any. otier nonverbal

behavior that ewpresses to you hev/iie pleasurs 1n the gift.
One other problem source with neaverbal behavior is

the fact that individuals may say something that they don't

really believe. The verbal messages and the nonverbal mes—

% are in contradiction, but it is the nonverbal messages

sage
that are commimicatod wost sitrongly.  Your feeliung about

whether the gift was really appreciated is based upon the
nonverbal messages more than the verbal ones. Another
example of this is the teacher who says, "I undcersgtand,”
‘but who really doesn't comprehend within his/her cultural

framework why the student couldn't find a quiet place

-16--
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(the libfary, perhaps) to complete a homework

assignment.

The student hears the words, "I understand," Hwt reads.

the nonverbal facial expression and tone of voice that belie

the words. S/he believes the nonverbal behavior, thus

feeling that the teacher is dishonest and/or unconcerned,
Nonverbal behavior has a eriticql influence on effective

communication in inter—ethnic interactions. The helping

adult must be sensitive to the messages s/he communicates

to the minority.sfudent and be honest enough to question

and examine her/his motives, attitudes and beliefs in such

situations. Our use of language, both verbal and nonverbal,

reflects our attitudes and feelings.

Your actions speak so loudly \
\

I can't hear your words. \

Problem Areas in NonQerbal Communication \

There are five general areas that seem to éause the
greatest problems in nonverbal ébmmunication betﬁeen'ethnic
groups. These areas exist because of differences in
cultures. The problems lie in-the fact that each group
labels its form of behavior & proper rather than thirking
of it as customary--a culturally learned behaﬁior that is

neither right nor wrong,

Personal Space. The majority group, in gencr%l,\vieWS

appropriate distance as somewhere between two to\four feet
for personal interaction and somewhat farther ﬁPr formal
interaction. However, Latin American cultures Sractice

much closer spacing. 'This nearness between p%rs&ns could be
misinterproted by the majority culture ag aggfess{ve
behavior rather than ag cus tomary distance,

1. Personal spacing mey be different for intra-
ethnic commmication then for inter-ethnic
commmication. L

N

Vifferent culiures hauve di[ferent spacing dis-
tances jor difforvent situations. \

24
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Eye Contact. The majority culture has numerous regulations
- about eye contact and staring. For example, people arve eu-
pected to Leok directly at cihere when matiers o] personal
integriyy are inpclved.  Latino cirildren, however, usually
do not match the saze of an adult while being disciplined; Staring
this is a sign of politeness in their culture. 'This
behavior of the Latino student may be misinterpreted by
the majority person as an expression of guilt, rebellion
or rudeness. In the majority culture, strangers are
considered rude ov gauche if they stare at each othér;
however, in some Arab countries men mav stare at women for

a length of Lime.

Gestures. Gestures more often help than hinder communica-
tion. They ave espucially helpful whea you are visiting a
country wheré people speak a language different from your Feelusive
own. Gestures become a problem source mostly when they Languags
are uvsdd In the scase of exclusive languagcﬂ for example,
witness the Black American Olympic field and track winners
who used the Black salute during the playing of the national
anthem. Thej were expressing pride in their ethaice heritage
rather than a rejecrion of America. Their gestures were

misinterpreted by many majority persons.

.

Touch. Various cthnic grouws use touch differently. The
biggest problam source in touching is the hand on the

shoulder. Beovaorn bwo peer group mewbers, this wav be

viewed as friendlinoss. Te the winorlty person, a White Pateraat 7o

-

. ¢ . § -
Person's shouldéor cousnl uiny be interpreted as a restraint,

or paitaralism. Thia behavior may be viewed similarly when
* Crhere isoany sugeciuicn of a supeviority/inferiotity re-
Tationship involved--tor :xamp le, hetweon employer/cmployes,
teacher/oldor student, oldcr/younger pursons and male/ |

temalce,

25
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Time. Regional differences exist within the United States
in regard to how people view time. In general, persons in
the large urban arcas of the northeast are very time-
conscious, often setting a fast pace for themselves. People
in the southern states tend to move at a more 1elsurely pace.
The use of time is also viewed differently by various

ethnic groups. For example, the majority business executive
generally expects punctuality of him/herself and others but
an Oriental businessperson may expect a customary delay

by him/herself and others. To the Oriental, lateness may

be_g sign of respect. Various Latino -groups also expect

time flexibility in keeping appointments for the same reason.

He are aluagys commmicating nonverbal Ly with
others.

flonverbal hehavior speaks Louder::than words.

ST ‘./—

Nonverbal ccrmunication is alweys subject to
misinterpretation.

ﬁze mzsmberprc tation of nonverbal behavior is
"“in the eye of tnc beholdsp.

Btanic groups use nonverbal communication
differently.

~19-
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DISCUGS5I00 1

1. How clouse to you may a book salesperson sit when in youv office
or homz? How about a good friend? An angry parent? Your boss
during a friendly chat? Your hous during an evaluation of your

work?

Z. Does your personal space inclode your desk when you aren't sitting

at it? May a student sit at your desk without your permission?

3. What is too much eye contact? Too little? TIf you are speaking to
an individual, de you expect her/him to lock at you? Under what
- conditions may the individual not isok at you?
4. Does it bother you when people use gestures excessively? What

is excessive?--Do you accept use of zestures by wembers of one gex

-2

more than by members of the other acx

5. Who may touch you and under whal set of circunms tances?  Your boss?

Your co-worker? Your friend oi the same sex?

6. Does it bother you when other pecple do not operate w;thin the
same time reference as yours? Are there some gituatiors in which
you regpond differently to punctualiry—-for example, appointment for
a job interview, date with a wmerher of the opposite sex, arrival

at a party?

27
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ACTIVITY -~ CARERK INFORMATION INTERVIEW
OBSERVATION SHEET

This activity will give you the opportunity to observe nonverbal

behavior during a role playing interview between a Black counselor

and a majority student. The student is seeking some information on

:WPEhligwschoolmteachingaas ----- a-careeri~Your Coordinatof will give you the

instructions for this activity.

Personal Space

Eye Contact

Gestures

Touch

Time

-21-
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SELF CONCi Py

A positive self concept is important ;p;all~individuals
Tegardless of ethnic background. A number of studies hag
substantiated-the existence of relationship between self

concept and varigug aspects of sqgggl_achievement;*c1a§s: T

.laroomwbehavi6T7~Eafeer choice, ang the degree cne feels that |

s/he has control over her/his 1ire. For many yearg school
Personnel hgvye been aware of the Importance of a positive
self concept and have Structured activitiesg within the

Curriculum that deal with this igsuye,

Self Concept
——=_“oncept

All of usg have a gelf concept——g way of viewing oup-
selves, or our Competencies, ip different situationg,
We have 4 concept of self ag a student, teacher, Counselor,
Parent, or whatever, and as g Participant ip various
social] interactiong and friandships. This concept evolveg
through interactions with others angd through our effortg

to accomplish various tasks. The important tagkg to be Ser‘Cbncept
4 Product

of Expericinoss

us. To ope child, learning to ride 4 bicycle vas an imp-

pPortant task o be mastered; to another, learning to fish

was an imperative, Many Successful accompliéhments lead to.a

feeling of I gn capable, T car, I feel good avout myself.

Hence, sone children from both majority ang ninority groups

begin school with Very positive concepts of themselves as """

individualg functioning within g family and/or Community unj¢.

Problemg arise when gap Individu:y nust deal wich gz ,

‘new set of values =zad béhavio:al.expectacions. Many children!

face thig Problem when they firge bezin school. por the

child from the majority culture, expecially from the middle

class, the school may not be greatly different from the home

in terms of €xpected behavior, But the child from 4

~22-
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minority group rmay have to deal with a different ldnguage
and different value Systems—-with a culture thnt perhaps.
does not recognize that learning to figh ig iwportant.

That feeling of I ean may quickly become I ecn’t within the
school setting. The greater the cultural shoek, the more

difficulty the youngster encounters in learning.

~—-——-—-Elementary-schools Have i tremendous responsibility in

‘helping these youngsters learn how to function successfully
‘in the majority culturg, while at the same time allowing them
to express themselves within their own cultural framework.
Schools must be a Place where all students are allowed and
encouraged to feel comfortable about their cultural back-
grounds and to maintain pride in their ethnicity. The
message received when a part of an individual ig either
denied or ignored iS,lI am not important. Self esteem is
lowered.

Guidance personnei can consciously build into their
programs ways of allowing students to express pride in
their ethnic backgrounds. Not only must students be
encouraged to maintain this pride, uore importantly, the
majority person must learn to appreéiate sincerely the
richness and beauty of the minority cultures. Expression
by minority persons without sincare appreciation by majority
perscss is perceived by‘minority,pgrsons as, I am not
importayztr Schools can build the;gelf esteem of ethnic .
mirority persons througi effective Career guidance practices,
not only at the elementary level, but throughout the minority

erson's entire school experiernce.
P

Case SEudy —— Kennedy High School

Kennedy High School, located in moderately large
Capital City in the midwest, has a population of about
2,500 students. Currently, about ten percent of the student

body is Black, ten percent is Native Americans, seven peuoent

-23—
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is Latino students, and the balance is from the majority
culture. About three years ago, the staff committed them—
selves to becoming more responsive to the career guldance
needs of their minority students. They began by identifying
three basic practices that enhance self concept:

1. Providing studenis with role models who are from

tie same ethnic background as the studentis and
‘who arz also respected by them,

Nole lodels

Aruitoxt provided by Eic:

2.  Providing students with succers eaxpericaces which
inelude recognition for creative ewpression or
the accomplishment of any challenging task.

3. Providing students with peer groupn support so that
they may share common feelings, problems, hopes
and fears, and gain q feeling of security in which
to expi

tore both themselves and their world.

Mext, the Kennedy staff examined their existing
programs to determine if they were still viable and worth-
whilg, and tvo decide how the three self concept enhanéing
pracéices could be incorporated into viable programs.

zThe staff operated on the premise that, for thc most
part, all of them were sincerely and honest;y conmitied to
helping all students maximize their potential. The following

.;are some of their program rodifications:

‘Displays. Traditionally, teachers used the hall bulletin
'boards and display cases to develop and encourage vride in

JAmerica. Mauy teachers had simply accepted the assignment
as\a duty that had to be fulfilled. With the ney erphasis
that the displays were to appeal vo all.students and were to
enharce the sclf concepts of the winority studasnts, several
changes vere implcmented. Ficst, pictures of prominent

minority persons weorc displayed. Sowe of these rersons

were known locally rather than nationally, but most

impor bans, chey vere respected by the students. Second,

o .

to provide students with both Surtess expericnces and peer

Support, various groups of winority students participated

in the coutent, design and coustruction of the displays. J

-24-
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Career Media Center. In the past, the center was indiscrim~

inantly stocked with Career materials. Whatever materials
i

became available at little cost were secured and placed
there. With the new emphasis,.guidelines for determining
ethnic bias were established, all existing materials were Career Center

evaluated for bias, the worst were eliminated, and new

materials were obtained-that-included g Tépresentation of

ethnic minority persons. In addifion, an effort was made to
include a variety of materials such as films, filmstrips,
cassettes, occupational briefs, and biographies. éroups

of minority students were involved in the evaluatioh of

the career materials and in the selection of additional
materials. Other groups of students produced some new
career materials through class assignments. For example,

a photography class, a printing class and a journalism

class coordinated their efforts to develop a series of
occupational briefs on entry level‘jobs in their local

community.

Job Fair/College Hight. For the Past several years, Kennedy

High School had held a college night in the fall for those
seniors going on to college, and a job fair in the spring
for the non-college bound seniors. This dual program -had
been expanded two Yyears ago to include all students in the Job Fair/
high school, in recognition of the facts that college bound College Night
students might n2ed to work Prior to completing a college
degree, and that some non-college bound students might later
change their minds and become college students. In the past,
with very feu exceptions, the representatives from colleges,
businesses and industries wvere from the majority population.
With the newu cmphasis, the staff made sure that many

miﬁorlcy represeﬁtatives were presant. CGroups of students

were given highly'responsible tasks in the planning and

coordination of the total Program.

1 -25-
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ROLE MODELS

Identify three role medels who vere significant (positively) in your

career development and describe in what way{s) they were significant.

Role Model Positive Significance of Role Model

33
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SUCCESS EXPERIENCES

Describe three Success experiences that yere

career development.

1.

significant in your

34
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PEER GROUP INFLULNCE

Describe how one peer group had a positive inf{luence on your carcer

development.

35
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ACLTVITY —— SELF CONcypp ENHANCEME Y

Kennedy High School offers itg students a wide range of class

offerings in English, fine arts, languageS, business, mathematics,

social Studies, Sclence, health education and various vocational

>§' : Programs, Although the staff have méﬂétefforts to incorporate self

exi§f1ﬁﬁ“§faé¥gﬁ§:wzs date the.

nbleft unaltered. The school is noy

in the process of expanding its career day into a career week and
wants to include all studgp%éz not just seniors as in the past,
The staff have asked for your help in Providing ideas for including

self concept enhancing activities into their career week. They

Students,

How can the Kennedy staff identify and involve appropriats
role models, provide students with Success experiences and wita peer
group support? Yoy should have at least tywo suggesfions for each

of the three areas.

Role Modelg
==t fodels

. , o ~29~
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Success Expe rigncees *

_Pie_;r Groug__S_L_xp_port
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MANAGING ’Y()U.ii‘ CAR R

\

\

When minorjt students sre asked how school personnel
J s I
can best meet their carweyr guidance needs}hthe Iesponses are:
Be honest., @iy me sitraight L formeakien, Ir
L oask, "Can I ke it Tn nginecring ochool ol
Lell me the ), about ny Sk’l:Z._?;ﬁ_mg_}_zd"a])_iZ;I:t{/'.eg-_'
cp}_d,__ql_s.o.,te.Z-Z--ma What 1" néed Eo do or Lears
i ordep to make it

~

If you S you are going to do something for
e, do 7t Othu)wise, don 'i: Sy you will.

Be fair. ponr: have #so Standards--cne for the
other guy and a (]?y"feranl; one for ye.

o Don 't make tnings casy for me, becuge You are
. cheating me oyt of the chance to conmpeie on
@t equal basis with Whites in the worid of

work, | ‘

Help me learn the skilis necessary to gat and
keep a good Job.

Give me trformetion on where T eog, et & gob--

Like right row--and also give me good Zrfor- .

nmation so that I egn make gome Long range

career plenes. :

Students are asking Ffor the skills and the kuowledge to
Manage thejir tareersg effectively,so that they can Succeed ip

the worig beyond the formal classroom.

pccugg£1gyal Decisign Hoking

Many factorg are involved jp an individual'g OCcupatiognal
decisiong, To make g3 good decision one neéds a4 thorough
understanding of his/her own skills and abilitieg. Too |
often Students have been given an dinaccurapa Picture of ’ o
their gkilig- and abilitjes through gradeg in courses or
scores onp standardizeq sroup tests._ Neither grades nor tegy Accurate

.. Self Asses aRit
Scores necessarily répresent an accurate assesspent of

Studentg! éfjfctencies. This ig &specially trye for

ERIC
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minority students. Sopme competencies important for

Success are  at hesgt only Indirectly included in any grade

Oor test score. Such things ag motivation, Jcadership qual-
ities, Creativeness, fesourcefulness, or leudership skills

are not directly weasured. Nevertheless, students need to

have g somewhat accurate assessment of their Competencies,

interests and potential in OrdermEgﬂmgkgmgQQdﬁcareerm"mm—wmmw

T decisions .,

Students also need information about the wide range
of occupational choices available to them, as well ag in-
formation on the education, skills and abilities required for

those vocations.’ Minerity students have all too often

had very 1ittle access to information because their contactsg

with a wide variety of workers have been limited. Many of

them have had little or no chance to observe role models
and limited opportunities for career exploration. Thus, a
special effort must be made to provide minority students

with occupational information to aid in career decision

making.

. Seeking Employment/Migher LEducation

ERIC

PAruntext provided by eric

Minority persons are at a disadvantage in this respect

in that unemp loyment rates for minority persoﬁs are con-
sistently higher than for majority persons. This fact,
counled with the fact that there are fewer minority persons
in the total pepulation, points out clearly that minority
Persons have potentially fewer people to Serve as contacts
for jobs. Can they count on majority persons to serve gs
contacts? How can they find the employment that they seek?

Many minority persons see a college degree as one of

Here again they often lack information about selecting a

college, applying for financial aid, or seeking available

e = sl

Occupational
Knowledge

Need for
Expanded
Contacts for
Minority
Persons

Information
About College
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scholarbhlpu. Most studonts seeking further aduca
this kind of informaktion; hovever, the informatio

often less
the informal process.
not have parents (or othor fawily) who have exper
college, they do not have the informal sources to
them with LnformaLlon about choosing a LOllC&U or

Also

“a 1afge number
nceds financial support. School guidance personn
provide all students with information regarding e
or college entrance; however, they must give sgpac
attention to the
formal and systematic brocess of identifying scho

designod specifically for them.

Job Interviewing

All students need to learn how to apply.for

how to conduct themselves in a job interview.

minority youth apply for a job and enter the inte
the Joi beequre I

the belief that I won t el lads

(or whatever ethnic group membership). That atty

then be translated into behavior that alwost guar

that they won't get the job. Cuidance pérsonnel

help minority students first to examine their sel

behavior and then to develop the necessary job in

skills. New behaviors can be substituted for ine

behaviors.

On-the-Job Adiustment

Manv people have an inadequate knovledge of

and thevefore aro unprepared fov some of irg
For some, these rcalities are faced upon ¢ntering

Iiving away from home, or getting their first job.

persons may face problems in addition to those

Prejudice, diserimination

40
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majority young persons.

readily available for minority students

Because many winority students do

needs of minority persons through a wore

Many
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of'isolation, perhaps a laqcic of jamily Support, may become
major problems for minority persons. Prejudice reveals itself
in the form of discrimination, often in subtle ways that

are very difficult to deal with. A Black professional

Person who is in an occupational field that is dominated by

the White majority describes what it is like:

L don't really feel that I am a part of this
de;.)artment, ever after two yegrs here. I knoy
I'm qualified and I do a good Job, but the
generqgl feeling arowund hepe 18 that I was

hired becquse T was Black, not because I was

a qualified person. [et me give you an ex-

ample of haw subtle diserimination operates here,
I present an ideq op Suggestiion in g staff meeting
and it is inmediately digsearded qs having

no merit.  Yet, somztime later in the ‘
meeting, scmoone elge presente the same ideq ;
and everyone then thinks it is greqt. At

times I almost feel Like alten, an
outeast,

School guidance personnel have 3 responsibility to
Provide effective career guidance for 77 students in thejir
schools. It is difficult to meet c¢ach individugal student's

unique set of career guidance needs, but people working

together can make vital differcnce. e can be agents for
change,
a. Ve can work with minority students to help thenm
cope within a majority culture.

b. We can work with majority students to sensitize

them to the Problems of Prejudice, discrimination
and isolation that the minority person ¢xperiences,
¢. We can work with the total staff and community to

help them accept minority persong as individuals

who have competencies and skills, and value their

pride in their eEhnicity.

Problems fop
tiinors ty
Persong

Counselors qs
Agents foy
Change
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ACETVrry . LESICH 4 SEOGRL

Kennedy Uigh School has an- ¢lective Career guidanee class wiiielh is
open to all eleventh- and twelfth-grade Students., 1T class meetsg 50
ninutes a day, five days a week for siy weaks, lypically, this course
has utilized various OcCupational filmg and has required studentg to
research gnd report on ogn Oceupation of their choice, The'Kcnnedy
staff are looking for Ways in which they can make this clasg nore re-—
Sponsive to the heeds of thejr ethnic minorsity students. Your task ig
to plan g5 cufriculum for thig class that Tesponds to each of four areas:
6ccupational decisian wak ing, job seeking skills, job interviewing

5kills ang on-the~job adjus tmen ¢,
Ist weok:
Objective:
Resourceg (people, materialg, mediag, etc.):

Activitics:

2nd veeks
Objective:

Resources:

Activiti&s:

42
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3rd week:

Objective:

Resources:

Activities:

4th week:

Objective:
Resources:
Activities:
S5th week:
Objective:

Resources:

Activities:

43
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6th week:

Objective:

Re

n

ources:

Activities:

44
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o APPLICATION

You have now worked through thig Module and have identified
barriers to effective communication, examined Practices that enhance
self concept, and designed career guidance Strategies that will Lelp
ethnic minority students in selecting and implementing thejy career

choices. You can enhance your own effectiveness in providing career

guidance services to a Particular ethnice minority population Ly putting

your knowledge and skills into practice. Thig portion of the Module
will give you a chance to practice what you have learned so that it

becomes part of your guidance behavior,

_38_.
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Dear Ms. Bradford,

ACTIVITY -- LENNIRES

The following is a letter received by your school principai from

a city judge.

A'new ethnic minority group has been discovered in our city. They

- are the Lennies, a group of thirty families who have lived behind the

high walls of what we thought :.as a deserted monastery. They were
discovered when the monastery was to be torn down to make room for the
new expressway. The Lennies have been entirely self-sufficient on the
monastery grounds. Since our compulsory school laws say that all
young people between the ages of 6 and 16 must attend school, about

50 Lennies will now be attending your school.

The Lennie young pecople secm to be very slow in everything that
they do. They are, however, very friendly and hug everyone thay meet.
Gently rubbing people seems to be tﬁeir favorite social activity. They
do not take baths or brush their teeth, but are apparéntly healthy.
Although they spehk the Inglish language, it is a language learned by
their leaders over.a hundred years ago, and, as you know, language changes
over time. They do not know anything of modern America and the tech-
nological revolution, and very little of the basic skills of reading,

writing or arithmetic. It is your job to educate them. Good luck!

Sincerely,
Judge Oliver

Your priuncipal has just shared this letter with all of you who represent
your school's guidance team. How are you going to provide the Lennies
with the tools and skills they will need to cope successfuily in American
society? How will you provide them with career guidance? Your task as

a committee is to set up a plan of action. What first five steps will
your committee recommend? Be specific about the strategies you will

use in your program.
46
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STEPS TO BE TAKEN
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Fromkin, Howard 1,. g Shcrwood, John J. Intergrou and Minorvig- Relalions:
An Experiential Handbookz UniversiE§~E§éociates, 1976.
Ihis book is intended to assist persons in working effectivcly vith

8roups of "different" people. The book contains workshop designs, struc-

tured ¢xperiences, instrumentation and resourceg.

Human Relations Education: A Guidebook to Te
State Department of Education, 199,
This book ig Primarily addresged to teachers of pPrimary through
secondary levels. It consists of learning activities- for Students te
fit into various curriculums with the focus on human relations between
majority and minority students.

arning Activitieg New York

Miller, Juliet, & Leonard, George E. Career Guidance Pracggggp for_yigz

advantaged Youth. National Vocational Guidance Association, 1974,

The focus of this monograph isjon disadvantaged, however many of the
Practices may be designed for use with ethnie minorities. The Practices
cover a wide range, from achievement motivation to work experiance Prograns.
The monograph alsgo discusses staffing patterns for career guidance as well]
as selected materials.

—_——

Columbus, Ohio: Charles E. Merrill, 1975,

This is a book detailing the carecer behavior of sclected special
groups of ethnic and nonethnjc groups who confront common and vnique
Problems for Career achievements. It provides the reader with a rich
Source of empirical data.

Picou, J. Steven & Campbell, Robert E. Carcer Behavior of Special Groups.
————————=_2P¢ui1al Grc 2.

Special Issue: Counseling the Culturally Different Child. LElementary

School Guidance and Counseling. Vol. 8, iJo. 4, May 1974.

This isgue discusges Counseling with Black, Cuban, Amish, Native
American and Chicano children. The articles all deal with the cJementary
age:’child and would he useful for all persong working with the youngesr
child.

Special Issue: Culture aAs 4 Reason Tor Being. Personnel and Guidance

Journal, vol. 50, No. 2, October 1971.

This issue talks about the Puerto Rican ang Native American sfudentg,

Several of the articles contain dialogue with students and how they vioew
the school ip meeting their needs. '
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booklets developed by a four

Institutes for Research. Topics for Staff
the results of a Career Guidance Staff Development Heeds Survey~“administered

in the four states. Each booklet will be
total series is as follows:

This staff development booklet is part of a series of career guidance
state consortiunm coordinated by theiAmerican
evelopment were deterinined by

field tested and revised. The

r the Future - Diane HeCurdy

Helping Elementary Students Plan fo |
t Effectiveness of Programs for Improving Interpersona] - “L\\\\\

Evaluating the Ccs
Skills -~ Milt Wilson
Developing Facility Maintenanc

Technicians - Clarence Johnson ‘
Deve]opjng People Relationship Competencies for Career Resource Center

e Competencies for Carecer Resource Center

HMICHIGAN
Using Change Ayent
Juliet V. Miller
Using Change Agent Skills to b
Juliet V. Miller )
E]iminating Stereotypes of Ethnic Minorities Through Career Guidance - .
Lois P. Brooks "
Developing Communication Skills and Prog
for Ethnic Minorities - Lois P. Brooks
Imaging Futuristic Career Guidance Goals - Juljet V.

and Libby Benjamin
Imaging Futuristic ¢
and Libby Benjamin

Skills to Manage Career Guidance Program Development -~

lanage Career Guidance Program ImnTementation -

ram Strategies in Career Guidance
Miller, Garry R. Walz,

areer Guidance Programs - Juljet v. Miller, Garry R. Walz,

MISSOURI ‘ :
Planning Pre-Employment Programs - Joyce Fielding and Marvin Fielding

i ograms - Joyce Fielding and Marvin Fielding
Conducting Job Placement Programs - Joyce Fielding and Marvin Fielding
Conducting Follow-Up and Follow-Through Programs - Joyce and Marvin Fielding

Developing Effective PubTic Relations - Norman C. Gysbers

AERICAN INSTITUTES FOR RESEARCH
Providing Career Guidance for Young Women - Pamela G. Colby
Providing Guidance Services for Students With Physical Disabilities -

Susan L. McBain ‘
Developing and Conducting In-Service Programs - Al Stiller
Helping Students Explore Work and Leisure Options_j Pamela @, Colby
Helping Students Develop Career Decision Making Skills - Ellen A. Stewart

roviding Guidance Services for the Elderly - Ellen A. Stevart
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